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Guiding Questions for Visitations*
Personalization

Describe the schools’ efforts (instructionally, architecturally and/or with furnishings) at personalizing the environment. 

Locate and describe evidence of personalized spaces for students. How does the physical space promote strong relationships between teachers and students?

Continuous Relationships

Describe how continuous relationships positively impact students, staff, parents and community. Where do advisories take place?

Where do parents feel welcome? 

How do community members interact with the school?

High Standards and Performance-Based Assessments

What obvious belief statements about school program delivery are immediately apparent in the educational design/layout of the facilities? 

Locate examples of high academic expectations in the design and operation of the school, as well as in the delivery of programs. 

Describe the locations where student work is exhibited, performed and displayed.

Authentic Curriculum

Describe how curricula is based on real-world contexts, higher-order thinking, the consideration of alternatives, project-based learning, community service and internships and preparation for higher education. 

Where and how is student work exhibited?

Adaptive Pedagogy

How does the environment provide for a range of opportunities for success? 

Describe places that support multiple instructional strategies, e.g., guided inquiry, small group work, discussions, independent work, projects, experiments, book and internet research, construction of models and products, use of technology and the arts for expressing ideas, and adult interactions with individuals and small groups.

Multicultural and Anti-Racist Teaching

How does the environment reflect diversity in people, perspectives, ideas and experiences? 

What examples do you see of anti-racist teaching?

How does the building allow for opportunities for diverse groups to share interests and build associations? 

How is multiculturalism reflected in the design, furnishing and decoration of the physical environment?

Knowledgeable and Skilled Teachers

Do teachers have a wide repertoire of tools and methods at their disposal? How does the physical space support their use of a variety of tools and methods?

What evidence do you see of design elements and structures that allow for flexibility and adaptability of spaces?

Collaborative Planning and Professional Development

How does collaborative adult learning play out in this space? 

What evidence do you see of positive associations and teamwork? 

How does the facility support joint effort and accountability?

Family and Community Connections

Describe examples of authentic family involvement in the school.

How are families involved in the design and use of the space?

What evidence do you see of learning partnerships that display the community’s connection with the school and school’s connection with the community?

Democratic Decision-Making

What evidence do you see of democratic decision-making?

How are students, teachers and parents involved in making decisions?

Do you see any design elements that support democratic practices?

* Guiding Visitation Questions courtesy of Architects of Achievement: Designing Schools that Work for All Students © 2003

Based on Redesigning Schools: What Matters and What Works, by Linda Darling-Hammond © 2002
 School Redesign Network   7900 E Green Lake Dr N, Ste 212, Seattle, WA 98103 206.616.4950

School Visit Questions 

from the School Redesign Network
Staff members at the School Redesign Network at Stanford University suggest that planning teams visiting schools "consider the big picture, taking care not to get too focused on a lot of detailed questions that may get in the way of your seeing the big ideas that are really important." The School Redesign Network offers these questions — meant to provoke observation and description, designed to advance understanding about how the host school works.

· How does instruction drive the schedule, the organization of teachers, the class assignments? 

· What evidence is there of teachers knowing students well? How is this achieved?

· What evidence is there of strong teacher-student relationships?

· What evidence is there that all students have access to challenging curriculum?

· What evidence is there that students are supported to achieve at high levels?

· What evidence is there of professional collaboration focused on student learning?

· What do adults do together to sustain the ongoing development of the school?

· What is different about this school?

· How does this school approach and support instruction and what is the evidence?

· What does classroom practice look like?

· Does this school do anything different about instruction from what we do? How do they do it? Why do they do it that way?

· What surprised us about the school? Why?

· What would we like to find out more about now that we have visited the school?

· What was the most powerful thing about the visit?
Source: Horace Vol. 20 #1, Fall 2003  Publication Year: 2003   Publisher: CES National
School Level: All   Issue: 20.1   Focus Area: School Design   STRAND: School Design: teacher collaboration & learning

What Will We Offer?                           (Host School)

This form guides the staff of the hosting school through a process of defining what is

special about their school, identifying which design principles these features

connect to, and, most importantly, describing what visitors can see and hear

about that will help them understand those features and principles in action.

Key Features (“Signature”) of Our School:  What have we been working on that is ready to be shared with others?  What insights can we give about certain aspects of our school that will not only help the visitors but move us forward with our own goals?

Design Principles We Can Show in Action:

	Selected Design Principles
	Evidence Visitors Will See



	1


	

	2


	

	3


	

	4


	


Example of Design Principles We Can Show in Action:

	Selected Design Principles
	Evidence Visitors Will See



	1 Professional Collaboration


	· PLC teacher/leader dialogue and PLC agendas

· Peer visitation process


	2   Project-based Learning


	· 9-10 integrated, project-based programs

· 11-12 career academies with integrated curricula. & project-based learning as key instructional practices
· Internships (w/projects) in fields of education, public service and business



(adapted from Sir Francis Drake Design Studio, San Anselmo, CA)

Modification of Tool 7.3 from Jobs for the Future Connected Learning Communities:  A Toolkit for Reinventing High Schools

What Do We Want to See?                                                             (Visiting School)

What we most want to get out of our visit to the school is:

______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

HOST SCHOOLS SHOULD NEGOITATE WITH VISITORS AROUND WHICH REQUESTED AREAS OF EMPHASIS THEY CAN ADDRESS AT THE VISIT.

We have ranked the key features and design principles listed that we are most interested in seeing and learning about.  #1 being our topic priority.

Listed are suggested topics for Hosts to consider as they create their own form.

Advisory        


Arts Integration

Culturally Competent Instruction


Data-based Decision-Making


Equity and Interrupting Inequities


Grading for Learning:  using both formative and summative assessments


Integrated Instruction


Leadership


Literacy Across the Curriculum


Math Instruction:  Promising Practices


Opening Practices:  Deprivatization


Positive Behavior System


Professional Development and Collaboration


Proficiency-based Instruction and Assessment


Project-based Learning

Small School Design and Implementation


Student Engagement and Ownership of Learning

EACH HOST SCHOOL SHOULD SELECT NO MORE THAN 2-3 AREAS OF WORK THAT THEY WISH TO SHARE WITH VISITORS!
Modification of Tool 7.3 from Jobs for the Future Connected Learning Communities:  A Toolkit for Reinventing High Schools
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School Journey Map

In sefing a course for where you are going, ifs very useil to know where you've been.
The purpose of creating a school journey map is fo identify key events, milkstones, factors,
changes, and influences that have occurred af your school over fime and record these in @
visual and graphic woy. Once you have created these, you can return fo them periodically fo
update them and reffect on how your school is changing.

1
2

Create your map on chartpack paper (obou 3'x &) using markers. It can foke the form of
a timeline, o board game, a groph, or any other visuol representation that helps you o
present your school's journey.

When creaing your map, consider the following questions:
= Whot key events have been imporiant in shaping our school over fime?
= Who hos been involved?

= What obstacles has the school overcome?

= Whot influences, positve and negative, have there been?

= What have been major accomplishments and setbacks?

= What key issues and questions are we confronfing now?

= What are we working on as a school? Why?

= Why do we think that it will make a difference?

= Who is influencing our work?

1f more than one group is creating @ map, share your maps with each other. Discuss the
similrites and diflerences among the various school fourneys depicted by the maps.

—





Tool 2.3  from Jobs for the Future Connected Learning Communities:  A Toolkit for Reinventing High Schools
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         Tool 2.3  from Jobs for the Future Connected Learning Communities:  A Toolkit for Reinventing High Schools

The Leadership/Learning Matrix
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	Lucky

· High results 

· Low understanding of antecedents
· Replication of success unlikely


	Leading

· High results
· High understanding of antecedents

· Replication of success likely



	
	Losing Ground

· Low results

· Low understanding of antecedents

· Replication of failure likely


	Learning

· Low results,

· High understanding of antecedents

· Replication of mistakes unlikely



	
	ANTECEDENTS

ADULT ACTIONS/INTERVENTIONS
CAUSE DATA




Doug Reeves: Accountability in Action 2004

Antecedents of Excellence:
  “Those observable qualities in leadership, teaching,
curriculum, parental engagement and other indicators
that assist in understanding how results are achieved.”
                                                                        Douglas B. Reeves-The Learning Leader

Use this chart to discuss your school’s reform efforts. 

 Be sure to talk about concrete decisions and 

the specific adult actions you designed to achieve positive

 student results. Acknowledge which quadrant best represents
 the current status of your school  

Look at both intention and impact!

To be used prior to visiting or hosting other sites

 as a means of opening conversation around deep 
educational issues; to build team cohesion/collaboration.

Seeing with New Eyes

By Rick DuFour
Journal of Staff Development, Fall 1997 (Vol. 18, No. 4)

I once told a very opinionated friend that I wished that I was as sure of anything as he seemed to be about everything. The certainty that we have discovered, the truth or the one right way, is a major barrier to change for both individuals and organizations.

The personnel in schools that function as professional learning communities are not only willing to subject their assumptions, beliefs, and practices to continuous examination, but are also willing to consider the perspective of others. Becoming a learning community is a task of discovery, and as Marcel Proust wrote, "The real art of discovery consists not in finding new lands, but in seeing with new eyes."

One strategy for helping principals and teachers develop their capacity to "see with new eyes" is to ask them to consider contemporary criticism of schools and honestly assess their schools in light of those criticisms.

Excerpts from a variety of works that have found fault with public education are displayed in Table 1. Assess each of those statements in terms of its accuracy in describing conditions in your school using the scale at the top of the table.

If each faculty member of a school was asked to complete this survey and then discuss the results with his or her colleagues, several things could be accomplished. Teachers could be considering the perspectives of others. They could identify discrepancies in their own perceptions of how the school operates and explore the basis of those differences. They could discover consensus regarding the areas that are most in need of improvement in their school. It is this kind of dialogue that helps educators develop their capacity to function as a professional learning community.

Seeing With New Eyes:  
Critiques of Public Education


Use the following scale to rate the statements listed below.
_______________________________________________________

1          2           3          4          5           6           7           8          9           10

We are not at                  We are somewhat                       We are very much
all like this                            like this                                            like this

I. Schools and Change
_______ A. Schools are not organized to respond to the needs and interests of students. They are bureaucratic monopolies that rely on a captive audience for customers. There are few incentives–and fewer rewards–to improve.

_______ B. The issue is not that individual teachers and schools do not innovate and change all the time. They do. The problem is that the change is unproductive, focusing at the margins of practice rather than the core of teaching and learning.

_______ C. From the perspective of teachers, much of school life is an endless cycle of first implementing and then abandoning new initiatives. Teachers are left with the impression that the system doesn’t know what it is doing.

_______ D. For teachers, the whole concept of change becomes a matter of coping with management’s penchant for educational fads.

Seeing with New Eyes:  Use the following scale to rate the statements listed below.

_________________________________________________________________________

1          2           3          4          5           6           7           8          9           10

We are not at                  We are somewhat                       We are very much
all like this                            like this                                            like this

II. Teaching
_______ A. Teachers believe it is their job to teach, but it is the student's job to learn. Thus, they are responsible for teaching, but not for learning.

_______ B. Typical classroom instruction is dominated by "teacher talk." Teachers work very hard, and students sit passively and watch them work.

_______ C. Teachers work in isolation. There is little opportunity for serious professional collegiality in which teachers share ideas, observe each other teaching, or assist each other in professional development.
III. Curriculum
_______ A. The typical school curriculum is overloaded with trivia. Schools cannot do what they should be doing as long as they continue to do what they are doing.

_______ B. There is typically no uniform school curriculum. Students studying the same subject with different teachers in the same school often are exposed to content and experiences that are vastly different.

_______ C. Subjects are taught in isolation with little effort made to connect content from different subjects into some meaningful conceptual framework.

_______ D. Schools typically have no meaningful curricular goals. They focus on means (materials, programs, instructional arrangements, etc.) rather than ends–student outcomes.

_______ E. Because they are fuzzy on the outcomes they are trying to achieve, schools are typically unable to offer valid evidence that they are achieving their intended purpose (i.e., student learning).

_______ F. Teachers have not collectively identified the criteria by which they will assess student work.

_______ G. The inability to establish a results orientation means procedures for continuous improvement do not exist in schools.

IV. Structure
_______ A. Schools have no structure. They are a convenient location for a bunch of individual teachers, like independent contractors, to come to teach discrete groups of students.

_______ B. Schools have no infrastructures to support teacher collaboration in attacking schoolwide problems. Teachers, like their students, carry on side-by-side with similar but essentially separated activities.

_______ C. Schools are structured as top-down bureaucratic hierarchies with heavy reliance on rules for teachers who, behind their classroom doors, can readily ignore much of the top-down direction.

Rick DuFour: Journal of Staff Development, Fall 1997 (Vol. 18, No. 4) : Rick DuFour was principal at Adlai Stevenson High School and superintendent in the Lincolnshire School District in Illinois.   He is an author, speaker, and trainer, focused on Professional Learning Communities with Solution Tree in Bloomington, Indiana
Sample Visitation Agendas:
Full Day Visitation:

· 8:30 AM - 


Arrive at the host school – sign in

· 8:30 – 9:00 AM 
 
Introductions and orientation by the host school Principal

· 9:00 – 11:30 AM 
 
Visit instructional areas on a 30 or 45 minute rotation

· 11:30 AM – 12:30 PM
lunch at the host school with host principal and staff

· 12:30 – 2:00 PM

Continue visitation rotation

· 2:00 – 2:30 PM

Exit conference with host school principal

· 2:30 PM


Leave for home school

Half Day Visitation:

· 8:30 AM 

Arrive at the host school

· 8:30 – 9:00 AM
Introductions and orientation by the host school principal

· 9:00 – 11:30 AM
Visit instructional areas on a 30 or 45 minute rotation

· 11:30 AM – Noon
Exit conference with host school principal

· Noon

Leave for home school

School 2 School:  A School Visitation Project of the Wisconsin Department of Public Instruction 
DESIGN STUDIO   

A design studio is more than a “show and tell” exercise. This means that the days of the visit must be organized to include time for observations, questions, discussion, and reflection. It also requires that the hosting school assist in the facilitation of the strategic planning process of the visiting school(s). 
The Sample Agenda is suggestive of the kinds and combination of things that make a very rich experience for a visiting team and for the hosting team as well. These include opportunities to visit classes, to talk with students who present work they have elected to share, to hear a panel of teachers discuss how their roles are changing, and to meet with the principal. The agenda also includes time for the visiting and hosting teams to engage in reflection.

A Design Studio Agenda:  (adapted from Rex Putnam High School  Design Studio, North Clackamas, Oregon)
             First Evening

6:30 - 7:15 
Welcome and ice breaker activity

7:15 - 7:45 
Visiting and hosting teams present journey maps

7:45 - 8:00 
Q&A on hosting school journey map

8:00 - 8:20 
Hosting school shares binder of materials

8:20 - 8:30 
Reflection

                 Day One

8:00 - 8:30 
Students welcome visitors/ continental breakfast

8:30 - 9:30 
Staff panel on sustained professional development in project-based instruction

9:30 - 9: 45 
Break

9:45 - 10:15 
Overview/presentation of the school’s integrated model of grade 9-10 small learning communities

10:15 - 10:40 
Observation I: Visits to 9 -10 classes   Discussion with students

10:45 - 11:15 
Student panel-houses/Q & A

11:20 - 11:45 
Observation II: Visits to 9 -10 classes   Discussion with students

11:50 - 12:00 
Reflection

12:00 - 12:40 
Lunch

12:45 - 2:00 
Student presentations:  Rigorous and relevant work

2:00 - 2:20 
Reflection and break

2:20 - 3:30 
Panel on district supports for reform

3:30 - 4:00        Debrief
                   Day Two

8:30 - 9:00 
Continental breakfast

9:00 - 10:00 
Individual reflection and group discussion: Implications of what we saw for teaching and learning

10:00 - 12:00 
Teams complete action plans

12:00 - 1:00 
Lunch

1:00 - 1:45 
Sharing of plans among teams

1:45 - 2:15 
Teams develop “bringing it back home” plans

2:15 - 2:30 
Final reflection/evaluation

from Jobs for the Future Connected Learning Communities:  A Toolkit for Reinventing High Schools 
Examples of Expectations for School Visitors from Fenway and Leadership
Boston's Fenway High School and San Francisco's Leadership High School provide examples of guidelines that visitors are requested to follow when in the school buildings. Both schools developed these sets of expectations to optimize conditions for visitors and hosts, creating possibilities for everyone to learn from each other.

Fenway High School Visitor Protocol
Understanding
· Fenway faculty and students welcome visitors. We enjoy sharing our practices and experience, especially if that helps other schools to serve their students better. 

· Fenway is first and foremost a school. All classes and activities proceed during a Visitor Day just as they would on a day without visitors. This ensures that the education of our students is not compromised by visits, and that visitors get an authentic look at Fenway. 

· School life is constantly changing. It is impossible to predict which classes will be available for observation and which staff will be available for roundtable discussion until a few days before the visit. When the day comes, we try to match visitors' interests with staff and student availability, but we can't always do so. 

Respect
· We ask visitors to remember that school is going on around them, and to act as they would like visitors to act in their own school or classroom. 

· We ask visitors to follow the assigned agenda. Once a visitor has entered the class shown on his/her agenda, s/he should stay there until the end of the period. A visitor should never enter or peer into a classroom that is not on the agenda. 

· We ask visitors not to talk to the teacher just before class starts, to refrain from asking the teacher questions during the class, and to wait until students are gone after class before approaching the teacher. Fenway teachers are happy to talk with visitors when they are not focused on student learning — which is what we assume visitors want to see. 

Engagement
· Most teachers are pleased to have visitors participate in the activities of the class, particularly when students are working in groups. During individual work time, a teacher may encourage a visitor to talk to a student about what s/he is doing. Many students are also pleased to have the opportunity to talk about their work with interested listeners. 

· When (lost) in the school halls, visitors are encouraged to ask passing staff and students for directions. If students volunteer to lead the way, visitors may accept the invitation and engage the students in conversation. 

· Visitors can do a great service to staff and students by filling in the Feedback form (both sides) in the Visitor Portfolio. After the visit, all the forms are copied, and the appropriate sections are distributed to the staff and students who hosted visitors. 

Leadership High School Visitor Norms* 
Communication
· Observe. Listen. Take notes. Experience. 

· Ask questions when you don't understand. 

Critical Thinking
· Challenge assumptions — your own as well as others'.
· Cite examples and evidence when raising key questions and issues.
Social Responsibility
· Honor the trust teachers show in opening their classrooms by reading door sign carefully before entering a classroom and allowing the teacher to focus on her/his students. 

· Offer feedback. 

· Balance feedback between warm (identifying strengths, good ideas and effective practices) cool (surface respectful skepticism, framing questions and underlying assumptions) and hard (to take away and ponder — framed in ways that can be heard, i.e. open, thoughtful questions). 

Personal Responsibility
· Seek connections to your own work. 

· Spend as much time as possible in classrooms. 

· Learn as much as you can about our school and its context (so you can help us think more effectively about how we can improve — Social Responsibility). 
Leadership High School Meeting and Discourse Norms
1. Be Accountable
2. Be Prepared
3. Be Respectful
4. Trust / Take Risks
5. Have Fun

* These norms are framed as indicators of Leadership High School's Schoolwide Outcomes, the organizing framework of the school's curriculum.
This resource last updated: November 21, 2004

Source: Horace Vol. 20 #1, Fall 2003  Publication Year: 2003   Publisher: CES National
School Level: All   Issue: 20.1   Focus Area: School Design   STRAND: School Design: teacher collaboration & learning

OBSERVATION TOOL

Observing Evidence of Thinking, Learning and Teaching

Schools usually avoid using  these  judgment labels initially


	Classroom
	Evidence #1

Student to student dialogue
	Evidence #2

Challenging & pressing others’ thinking
	Evidence #3

Teacher acting
as coach
	OTHER

	LA 9


	_   several missed   

        opportunities

15 mins straight teacher talk ( could have used turn and talk  to engage students 
	_  students sitting in 

       Rows/protocol for 

       direct instruction 

       learning about new

       assignment and

       free writing to

       brainstorm ideas
	· Teacher modeling curiosity around personal research topics
	+   student choice of research topics and desire to have the project be personally meaningful and relevant

	LA 12


	· +  Peer dyads using example papers to compare and edit current drafts of papers
	·  Public records of peer conference prompts to push thinking evidence of prior work, not used today
	· +  teacher not evident, participating with groups but students obviously able to lead selves 
	+ Students interested in using what they learned from critiquing the model (mentor papers) to revise their own work – prior experience evident

	Math Alg 1


	·     Turn and talk about which outcome you need most to work on
	-  Dialogue and ques.

    Directed only  to and from the teacher
	· +   Lunch support sessions by all three math teachers
	+ room rich in public records of previous learning and student generated work

	Math Alg 2


	?   Students worked quietly with each other but uncertain whether teacher sanctioned this student talk or merely tolerated it
	· A Student didn’t understand other student explaining his method, forcing student to expand thinking and explain differently
	·  Teacher walked around the circle checking student work and assisting 5 students on right side of room
	?  student  choice how to solve problems,- most seemed to only know substitution .need mini-lesson on other methods – all  sharing used same  method

	Math Alg 1


	·  Students in small groups (parallel play) flipping coins and recording data 
Mix of on task & off task talk
	· After teacher suggested alternate recording method,, girl re-explained why current record not working for triplet predictions
	· Teacher providing mini-lesson & walking the room to assist…not stay long enough to press thinking 
	Meeting area taped section of room – mini lesson there


Data Evidence:    School showing improved writing and reading test scores according to the principal
Patterns/Trends: Public Records on Chart Paper -  Student work displayed – Open doors natural flow of students and staff in and out including use of hallways for learning -  Protocols for different types of teaching and learning (e.g. move chairs to direct instruction spot, work time student choice )
Implications for Practice: School-wide instructional practices and protocols that students seem to understand and use throughout the day in all classes.  Teachers welcome and encouraged to be in and out of each others classrooms.  Students feel like they have choice around where and how to learn.  Students working hard and teachers supporting them.
**************************************************************************************************

Process for Using this Observation Tool:

1.   Host school identifies and explains to visitors an area of focus that matches both what the visitors want to observe and what the host school is working on.

2. The specific ways that the host school is addressing the area of focus are shared and recorded in the box at the top of the form.

3. The facilitator from the host school engages the visitors in dialogue around “Look Fors” (observations that can be made to serve as evidence of successful attention to the area of focus).

4. Visitors generate 2-3 observable behaviors that they will look for and record while visiting classrooms.

5. Group discusses what each of the observable types of evidence might look like at the emerging, developing and proficient levels.  (Some schools do not like to use the judgment labels, especially early in their process of receiving feedback from visitors.  Other schools encourage the visitors to explore and define a continuum of practice and appreciate the outsider perspective on the quality of the evidence.)
6. Visitors observe classes and record observations.  The form has an open column so that important observations that may not directly relate to the area of focus can also be noted.
7. Visitors return from classroom visitations and share out their notes.  Host facilitator records everything that is shared for use later with the host staff.  Visitors will take home the observation form to guide post visitation discussions and planning.

8. Host Principal, or facilitator, responds to the observational evidence and provides any additional data emphasis that might be useful for the visitors to know.

9. Host facilitator prompts the group to look at the complete list of observations and generate ideas around patterns/trends and implications for practice that might inform the next steps for the host school and guide visitors to consider next steps for their school.
10. Host facilitator assists visitors with preliminary discussion of how these observations and the processing of this evidence can be used to plan next steps to implement changes in their school.

Modified from the work of ACE (Academy of Citizenship and Empowerment) on the Tyee Campus,                         Highline School District, Washington

OBSERVATION TOOL

Observing Evidence of Thinking, Learning and Teaching


	Classroom
	Evidence #1


	Evidence #2


	Evidence #3


	OTHER

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Data Evidence:    

Patterns/Trends:
Implications for Practice: 
Modified from the work of ACE (Academy of Citizenship and Empowerment) on the Tyee Campus, Highline School District, Washington

EQUITY LEARNING WALK

Tool for looking AT and FOR Equity in Action within a school community

Learning Walk AGREEMENTS:

· RESPECT: Observation is a way of honoring the work of teachers and students.  It is not a “gotcha”;

· POSITIVE INTENTIONS: Both visitors and hosts assume that each teacher is doing his/her best and that

meeting the needs of diverse learners requires on-going focus and reflection;

· COLLABORATION: Observation feedback and debriefs are important because all of us have much to learn from one another;
· OPENNESS:  Equity is hard to see, so teachers strive to make public what they are doing;

· HONESTY:  Descriptions and questions about what is seen and heard are used to unpack equity   successes and challenges without blame, shame or snap judgments.
Learning Walk PROCESS:

Pre-Meeting:

1) Talk about and commit to the agreements.

2) Discuss the importance of descriptive evidence:  Look for concrete examples.  List what you see and hear, not what you do not see or hear.

3) Brainstorm types of evidence that would reveal equity in schools.
Student-Teacher Interactions:

· How is talk distributed throughout the class?  Who is doing the most talking?  To whom are they talking?

· What activity are students doing?  What activity is the teacher doing?

· What norms for behavior and interactions are posted?  What norms seem to be apparent?

· Who is receiving positive comments?  Corrective feedback?  Little or no attention?

· What evidence is there that shows that the teacher knows students well and cares about them?

Classroom Environment:
· What type and whose work are on display?

· What books and other resources are evident?

· What multi-cultural indications are visible?  What references to diversity (gender, race, etc.) are visible?

· Who is sitting where in the room?  Next to whom? (Are there clusters of any types of students?)

· What type(s) of student space(s) is set up?   How is teacher space(s) set up?

Student Work and Assignments:

· What are the expectations of student learning?  What learning targets are posted and/or addressed?

· What kinds of questions are being asked (clarifying, probing, factual, conceptual, inferential)?

· What evidence is there of differentiation?  Personalization?

· What scaffolding is evident?

· How is the teacher connecting the work to student lives?

Student Engagement:
· How are students showing they are involved?  Not involved in learning?

· How are students showing that they understand or do not understand what they need to do and learn?  
· What evidence is there that students have choice in how or what they learn?
· What are students saying or doing that indicate they may be passively compliant versus authentically
 engaged?

                                               Modification of Colorado CFG Equity Learning Walk

While on the Equity Learning Walk:

1) Make descriptive notes on observations and record direct quotes if possible.
2) Jot down questions you have so you can bring them up in the debrief session.
3) Stay in each room at least 15 minutes.
4) If appropriate, ask the teacher and students questions about what they’re learning and their understanding of how this classroom works….but….be respectful of the work underway and do not interrupt the learning process without first checking with the teacher.
Debriefing an Equity Learning Walk:
1) List Observational Notes:

· Be descriptive – list what you saw/heard, not what was missing;
· Indicate the number of classrooms or times you observed certain behaviors;
· Do not include names of classes nor names of teachers;
· Avoid judgment when you share and discuss your observation. Remember that stating a positive comment is also a judgment.
2) Group Descriptions into Categories:

· Ask people to determine patterns; 

· Note themes that emerge from the observations.
3) Generate Questions: 

· What are you wondering about after your visit to classrooms?

· What data would be helpful in order to make sense of what you saw/heard?
4) Consider Possible Next Steps:

· Which observations need to be celebrated, expanded and encouraged?

· What challenges or areas of concern arising from discussion of the observations need to be attended to?

· What about equitable practices and equity-based teaching and learning needs to be shared with others?

· What are logical next steps for the observers?  For the teachers who were observed?  For whole-school attention?
5) Closure

· Debrief the process with each member of the touring team;
· Debrief the process with each teacher who was visited;
· Discuss what each person learned from the process;
· Share what support and next steps would be most helpful to each person.

                                                  Modification of Colorado CFG Equity Learning Walk

Trip Reflection:  During the Visit                   (Visiting School)

· At various points today, there will be time to write journal entries about what you are seeing and hearing.       You can base these on what you wrote during observations or discussions.
· Share your journal entries and thoughts during the debriefing times specifically planned on the agenda. 
· The results of your group reflections will be very helpful to the work on strategic planning and to presentations back at your home school.
· The Host School will also benefit from the feedback your reflections provide.

Individual Reflection
Suggested prompts: 

· What have I seen and heard? 
· How does it relate to the design principles?  vision/mission?  instructional framework? best practices?

· What made an impression on me? Why? 
· What am I thinking about now that I wasn’t thinking about before? 
· What do I still need to ask?

Group Reflection/Debriefing
A few prompts: 

· What was most striking about what we saw today? 
· How did what we saw relate to the focus areas that we selected?
· What composite picture is emerging from our various experiences?
· What confuses you about what you saw today?
· If others asked you what they can see if they come to this school, how would you answer them?
· What student comments or work was most interesting?  Why?

Modification of Tool 7.6 from Jobs for the Future Connected Learning Communities:                                           A Toolkit for Reinventing High Schools
ACTION PLANNING GUIDE PROCESS
PRIOR TO SITE VISIT

STEP ONE

Begin by writing down the design principles, practices and programs you want to create and/or refine for your school in the first column on the planning form.

STEP TWO

Next, lay out your current practices in relation to each of the principles, practices and programs in the column labeled current practice.

DURING SITE VISIT

STEP THREE

Given what you have seen and learned during your visit, what are the implications for your efforts to put particular design principles/practices/programs into action in your school?
Record the opportunities and obstacles you see and new ideas you have for closing the gap between your current practice(s) and the design principles/practices/programs as the result of your visit

AFTER SITE VISIT

STEP FOUR

Using the new ideas as a guide, devise action steps for reducing the barriers and realizing the design principles/practices/programs in your school and place them in the column labeled ACTIONS.

Step FIVE

Create a work plan to keep track of your action steps and deadlines—the what, how,  who and when of getting it done.   
Determine how you will know you have achieved your objectives.  That is, what is the evidence of success?  
Write down your key indicators of success in the last column of the Work Plan to ensure accountability and evaluation of your hard work.
Modification of Tool 7.7 from Jobs for the Future Connected Learning Communities:                                          A Toolkit for Reinventing High Schools
ACTION PLANNING GUIDE FORM  page 1
	STEP 2

CURRENT PRACTICE

What is in place now?
	STEP 4

ACTIONS

Steps to close gap between what is and what we want?
	STEP 1

DESIGN PRINCIPLES/PRACTICES

What we want to see in place

	
	
	


Modification of Tool 7.3 from Jobs for the Future Connected Learning Communities:
A Toolkit for Reinventing High Schools
ACTION PLANNING GUIDE FORM  page 2

	STEP 3:  IDENTIFY OPPORTUNITIES, OBSTACLES,& NEW IDEAS FOR CLOSING GAP

	Design Principles & Practices
	New Ideas

	
	

	Obstacles
	Opportunities

	
	


Modification of Tool 7.3 from Jobs for the Future Connected Learning Communities:                                                     A Toolkit for Reinventing High Schools

ACTION PLANNING GUIDE FORM  page 3

	STEP

5
	WHAT

Goal(s)
	HOW

Action Steps
	WHO
	WHEN
	HOW KNOW SUCCESSFUL

Accountability/Evaluation

	1


	
	
	
	
	

	2


	
	
	
	
	

	3


	
	
	
	
	

	4


	
	
	
	
	


Modification of Tool 7.3 from Jobs for the Future Connected Learning Communities:                                                      A Toolkit for Reinventing High Schools

BRINGING IT BACK HOME
1. What are the key points / findings / conclusions / ideas / possibilities / observations that we want to share when we get back home?

2. How will we share these key messages?  (e.g. powerpoint, handouts, newsletter, discussion)
3. Who all will we share our learning with back at our school?      In our district?                         In the community?

4. What are the forums / times / possible schedules for doing all the sharing necessary?
Modification of Tool 7.8 from Jobs for the Future Connected Learning Communities:                                                      A Toolkit for Reinventing High Schools
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Area of Focus: Student Engagement   


Authentic and rigorous learning


Student to student dialogue


Challenging / pressing thinking


Teacher acting as coach
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